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Role of MOOCs in Pakistani English Teachers’ Professional Development 

 

Ayesha Perveen, Virtual University of Pakistan 

 

Abstract 

The paper takes up one of the least researched areas in Pakistan i.e. the role of Massive Open 

Online Courses (MOOCs) for professional development in general and the capacity building 

of English teachers in particular. Although MOOCs are getting popular in Pakistan, the 

majority is still unaware of the concept especially those who teach in traditional face-to-face 

mode. As many second language University teachers have not attended any MOOCs, 

convenience sampling was used for data collection. Only 32 respondents completed the 

questionnaire. The reliability of the questionnaire on Cronbach alpha was 0.83. The results 

show that the number of Pakistani English teachers responding to the survey who attended 

MOOCs either partially or completely, was very low. Therefore, of course, the number of 

MOOCs attended by each was also very low. However, whoever attended and whichever 

MOOCs were attended, the teachers found them quite beneficial for their overall professional 

development, be it language improvement or teaching skill set development. The researcher 

recommends the use of MOOCs in classrooms which is only possible if more English 

Language Teaching MOOCs are available and teachers attend a variety of MOOCs. The 

researcher also highlights the need to develop Pakistani MOOCs with a national flavour.  

 

Key words: MOOCs, teachers, professional development, capacity building,  

second language acquisition 

 

A Massive Open Online Course (MOOC) is an online course available for a large 

number of participants and is open for all without any specific enrolment procedure or fee 

requirements. However, in order to obtain a verified certificate, participants need to pay in 

some instances like Coursera MOOCs which was not the case in the past as MOOCs began as 

an overall free education initiative. However, a parallel free version without a certificate still 

exists. In spite of some developments that have taken place so far, MOOCs are a relatively 

new phenomenon in online education with only nine years of history. With the first MOOC 

initiation in 2008, they became more popular from 2012 onwards. The New York Times 

declared 2012 as the MOOC year (Pappano, 2012). MOOCs provide the opportunity for free 

education to anyone anywhere in the world. Beginning with the initial endeavours with 

Connectivist MOOCs known as CMOOCs, Harvard and MIT X MOOCs have also been 

established. Whereas CMOOCs are connectivist in nature, providing students with 

opportunities to connect with each other and construct knowledge themselves, X MOOCs are 

offered in a traditional way with video lectures, assessment activities and even discussion 
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fora built in one Learning Management System (LMS) type platform. Recently with the 

expansion in the platforms offering MOOCs, special consideration is being rendered to the 

development of an improved instructional design for MOOCs. Although MOOCs were 

originally aimed to support those students who do not afford formal university education, 

mostly professionals made use of the opportunity. A recent study by Seaton, Coleman, 

Daries, & Chuang (2014) contends that most of the X MOOCs participants are teachers. 

Teachers’ professional development is one of the most important elements for 

achieving effective teaching-learning processes. It not only helps teachers in their capacity 

building and improves their teaching practices (Gore & Ladwig, 2006) but also facilitates the 

learning process of students (Borko, 2004) as teachers should be reflective practitioners 

(Schön, 1983).  The changing dimensions of education have also led researchers talk about 

the opportunities of online professional development in comparison with face-to-face 

traditional practices. Killion and Williams (2009) find the opportunities of online professional 

development as having great potential for improving teaching and learning processes. Brooks 

and Gibson (2012) consider online teacher professional development (OTPD) as more 

personally relevant, meaningful and engaging to teachers because of four reasons. First 

OTPD provides teachers flexibility due to the choice of opting in and opting out of their 

learning experience; second, it provides the technological facility of being available 

anywhere, anytime; third, OTPD facilitates connections between teachers, professionals and 

researchers; and fourth, OTPD provides a reflexive space (Brooks & Gibson, 2012).  

The concept of life-long learning which is becoming more popular with MOOCs has 

always existed in the case of teachers as they need to keep improving and gaining more and 

more know-how or meta learning about ways of Continuing Professional Development 

(CPD). CPD is an intensive form of PD as it refers to a personal commitment of professionals 

to continue improving their professional skills over a lifetime. This helps them to improve 

and broaden their knowledge, polish their skills and enhance their abilities through training. 

For this personal commitment they have to be on a lookout for training opportunities in the 

form of workshops, seminars, conferences, short courses, etc. An English language teacher 

should adapt him/herself to the latest development and challenges in the domain by reading, 

collaborating, adapting, researching, joining groups, going to seminars and workshops. For 

this purpose, however, there are not many opportunities for CPD in developing countries. If 

there are, they involve a lot of competition and travelling. For CPD, almost all institutions 

around the world take special measures to keep their staff updated with the latest 

developments in their respective domains. In English language and literature teaching, 
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whereas few institutions may take good care of this aspect, mostly such opportunities are 

unavailable, expensive or not well publicized. Therefore, teachers have to seek them out and 

paying a good deal of money for them. Even in case of highly ambitious teachers, within the 

country, no foreign exposure is available in English teaching scenario in Pakistan. How to 

provide free and effective CPD opportunities to teachers has remained challenging. Some 

measures by the Government of Pakistan or foreign agencies have been taken but they remain 

insufficient. For example, Higher Education Commission (HEC) provides trainings to 

University and College teachers under the banner of English Language Teaching Reforms 

(ELTR) and Directorate of Staff Development (DSD) facilitates overall training for all 

teachers. Foreign aided institutions like British Council and US Embassy also facilitate 

English Language Teachers with training opportunities but many teachers are not familiar of 

them and they remain restricted to a few especially in main cities. Although HEC has 

contributed a lot to the CPD of English Teachers in Pakistan in all provinces, but it is mostly 

restricted to universities and colleges. Still a lot more is required.  

In this state of affairs, information and communication technologies seem to be 

changing the global scenario of world education by moving beyond traditional face to face 

classrooms and providing access to online education (Perveen, 2015). Computer Assisted 

Language Learning (CALL) and Mobile Assisted Language Learning (MALL) or 

Technology Mediated Language Learning can be of great help if teachers are aware of the 

new technologies and after professional development, train their students too. However, 

educational endeavours like MOOCs seem to offer great opportunities for all teachers, be 

they in cities or far flung areas. They allow teachers access to CPD at their homes via a 

computer or mobile and an internet connection.  

MOOCs can help with CPD because they are convenient, may give credit to teachers, 

improve their teaching by giving them exposure to various teaching styles, help them to use 

technology in their classrooms, and above all keep them aware of the latest trends and 

developments in their domains (Hicks, 2015). They can be attractive for teachers because 

they are free, flexible, adaptable, ongoing, can be used as classroom resources, and therefore, 

motivate teachers (Marquis, 2013). The teachers in need of CPD can be divided into three 

groups: 1. those who already have teaching qualification but need to keep pace with latest 

developments, 2. those who do not have a teaching qualification and need to learn it 3. those 

who need a reorientation due to change of syllabus etc. When MOOCs can be considered as a 

platform for CPD, these differences should be kept in mind (Fyle, 2013). CPD should be 

socially and culturally oriented and should inculcate a culture of sharing amongst teachers 
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through a community centred approach, so that teachers can reflect upon their beliefs and 

practices (Barab, Makinster, Moore,  & Cunningham, 2001). Gaible and Burns (2005) divide 

CPD into three types: 1, standardized, 2. site-based, 3, self-directed. Standardized CPD refers 

to training based approach by making teachers aware of the instructional design either 

through a face-to-face or online mode. Site based CPD mostly takes place in schools and 

colleges or training institutions. The facilitators or trainers train teachers about pedagogy in 

this case. Technology can be a part of this, however. Self-directed CPD refers to teachers’ 

personal efforts to satisfy their self-specified professional goals and is based on individual 

needs (Gaible & Burns, 2005). MOOCs facilitate the first and the third one but the third all 

the more as they are self-directed. Self-directed education needs awareness on the part of 

teachers and that is directly related to motivation. 

However, implementation is not as simple as it sounds because awareness about 

MOOCs in all parts of a country like Pakistan and the motivation on the part of the teachers 

to attend MOOCs till completion needs a good deal of research. Nevertheless, it is a trending 

concept and is being introduced in Pakistan. For example, The Regional English Language 

Office (RELO) of the U.S. Embassy, Islamabad arranged a five-day professional 

development workshop, English for Specific Purposes MOOC (Massive Open Online 

Course) Camp in Islamabad (Quaid-e-Azam University) on February 20-24, 2017. Ball State 

University faculty facilitated training for 40 Pakistani educators on facilitating MOOC study 

groups and integrating MOOC content into traditional classes, as well as on teaching 

autonomous learning strategies to students to promote success in online learning 

environments. The following five Coursera MOOCs were highlighted with a specific 

emphasis on English for Career Development by this training: 

• English for Business and Development 

• English for Journalism 

• English for Career Development 

• English for Media Literacy 

• English for STEM Fields 

This training combined face-to-face training with online engagement i.e., blended 

learning to support educators for implementing MOOC-related activities in their home 

institutions and did not focus on online training entirely. However, this is a rare example and 

awareness about MOOCs leading to availing their full benefit has still to go a long way. 
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Although MOOCs can be considered a disruptive trend in higher education, how 

much they have been beneficial in professional development in particular domains is little 

researched. In particular, one finds few research studies on professional teacher development 

in general and ELT professional development in particular. One of the potential benefits can 

be that teachers do not have to travel which may save time. Other benefits include free 

access, saving time from lengthy processes and access to latest international developments in 

teaching and contribution to research and knowledge. MOOCs can introduce teachers to the 

latest international teaching trends for free and with no entry requirements. However, all 

these possibilities need to be researched in various countries separately. It is important to 

explore teachers’ awareness of MOOCs, their attitudes towards them and their opinions about 

the benefits which MOOCs can render especially with reference to their potential about 

teacher professional development. It is also important to mention that not many platforms 

have offered professional development or teacher training courses for ELT teachers. Initially, 

Coursera offered a few courses on English language and literature followed by Edx and then 

FutureLearn also took the initiative.  

This study is an attempt at exploring the impact of MOOCs on English language and 

literature teachers in Pakistan both from language improvement point of view and indirectly 

learning from MOOCs’ instructional design aspect. Although the number of the participants 

who responded to the survey questionnaire is small, the positivity about MOOCs in ESL 

domain turns out to be wholesome. Thus the paper aims to explore opinions about strengths 

and weaknesses of MOOCs on ESL/ELT and evaluate how beneficial they have been for 

those who attended it. The study blends three aspects, awareness about MOOCs leading to 

enrolment in them (this helps determine the motivation required for continuing professional 

development as that is self-effort), narrowing it down to English teachers in Pakistan and 

their perusal of new technological developments in pedagogy and having a look at the impact 

of MOOCs on the continuing professional development of teachers teaching English as a 

second language.  

The study looked for responses to the following research questions: 

RQ1. What is the level of general awareness of Pakistani English teachers about MOOCs? 

RQ2. Do MOOCs help Pakistani English teachers improve their skills for teaching English as 

a second language? 

RQ3. Do MOOCs help Pakistani English teachers improve their instructional design? 
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Literature Review 

Teachers’ professional development is a major concern for educational institutions all 

over the world. However, getting professional development opportunities on a continuous 

basis to keep one self up-to-date and motivated is really challenging. MOOCs provide one 

such opportunity for continuing professional development for teachers on a mass level 

(Misra, 2018). MOOCs have the potential to not only help for standardized and site based 

learning but also for self-directed professional development of teachers (Gaible &Burns, 

2005). Thus MOOCs can dramatically redirect teachers’ professional development in future 

through capacity building and skill development (Richards, 2014). Dikke and Faltin in their 

2015 study found 130 MOOCs available online about teachers’ professional development. 

They were mostly is English and Spanish languages encompassing teaching skills including 

language teaching, science teaching, use of ICT in classrooms and soft skills (Dikke & Faltin, 

2015). The growing increase of MOOCs for professional development determines their 

effectiveness for CPD as they provide a solution to cost and time related problems teachers 

face for professional development otherwise (Marquis, 2013). MOOCs can help teacher 

improve their teaching by observing other teachers teach, joining discussion boards, going 

through a student feel online, learn anew in a structured manner and avail appropriate 

resources free of cost (Bali, 2013). Therefore a combination of MOOCs and professional 

development is a win-win situation altogether (Jobe, Ostlund & Svensson, 2014). 

Language MOOCs are a recent development with great potential in an international 

educational scene where EFL/ESL learners generally do not have exposure to native teachers 

and may not get admission to foreign universities due to high costs based on currency value 

differences. MOOCs provide an opportunity of direct language exposure as well as 

communicative learning because students from multiple backgrounds and multiple first 

languages interact for learning a new language or improve the previous knowledge of the 

target language. Thus MOOCs facilitate a multicultural experience that supports learners in 

enhancing their sociolinguist, psycholinguistic and discourse aspects of the target language. 

Still, it can be contested and challenged whether MOOCs really help in professional 

development of second/foreign language teachers because of the instructional design, 

motivation factors, and quality and dropout rates (Bárcena, Read, Martín-Monje, & Castrillo, 

2014). 

MOOCs have not been extensively studied with particular reference to second 

language improvement and need much more research as they can be a potential source of 

students’ language improvement (Anzai, Ostashewski, , Matoane, & Mashile, 2013). One of 
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the reasons may be the lack of MOOCs on ELT as there is a small number of language 

learning MOOCs which may be growing in number gradually on various MOOCs offering 

platforms (Godwin-Jones, 2014). The number is far less in professional development of 

language teachers. It is not necessary that MOOCs on English language can do the magic as 

most of the MOOCs even in sciences and humanities are in English language and can help 

improve English language skills of non-natives by expanding their vocabulary and 

communication skills (Rybushkina & Chuchalin, 2015).  The largest number of MOOCs 

available currently are in English language (Edlin, 2018). Therefore,, Freihat and al Zamil 

(2014) consider MOOCs quite effective for improving listening comprehension of EFL 

students. Wu, Fitzgerald and Witten (2014) consider MOOCs a very useful way of learning 

domain specific language. 

MOOCs are a cost and resource effective means for the professional development of 

EFL/ESL teachers. They can be very convenient for those who want to improve their 

language skills (Godwin-Jones, 2014). They can be very useful for lifelong learning; 

however, the organizations need to consider MOOCs as a valid source of professional 

development like other degrees so that teachers get more motivated for attending MOOCs  

(Jobe, Östlund & Svensson, 2014).  MOOCs need to be improved on in certain ways for 

professional development,  for example, more opportunities for networking of teachers, 

accreditation, and the facility of  reusing  resources for teachers (Seaton et al., 2014). In this 

regard, professional development variations in face-to face, online and technology-mediated 

contexts needs to be given consideration as well (Brooks & Gibson, 2012). MOOCs can be 

beneficial for English literature teachers’ professional development too. For example, 

Manning, Morrison and McIlroy (2014) attended Coursera MOOC ‘Fantasy and Science 

Fiction: The Human Mind, our Modern World’ and found it really interesting and useful as 

the goals of the course were aligned with the researchers’ goals of English literature capacity 

building. They find MOOCs really useful for teachers as they do not clash with their busy 

schedule and can be attended after university/college schedule (Manning, Morrison & 

McIlory, 2014) 

 

Method 

The target population of this study was all English language and literature teachers in 

Pakistan. For this purpose, an online survey questionnaire was administered via various 

Facebook groups, via email, and also in person. The question items were very carefully 

designed by the researcher to analyse teachers’ personal improvement of English language 



 

 

SiSAL Journal Vol. 9, No. 1, March 2018, 33-54. 
 

 40 

and literature knowledge as well as professional development. Apart from getting the 

demographic details of the participants, the questionnaire is divided into three parts. The first 

part investigated teachers’ general awareness about MOOCs. The second part inquired about 

their impact on teachers’ four skills for learning and teaching English as a second language. 

The third part focused on professional development key aspects like lesson planning, 

selection of material, assessment methods and test item writing etc. Lastly the questions 

focused on overall usefulness of MOOCs and their adaptation in Pakistani universities either 

as they are or by developing new MOOCs. The study was not intended to be a small scale 

study initially as the researcher intended to get at least 100 respondents’ opinion, but as many 

Pakistani English teachers are not familiar with the concept of MOOCs, and did not respond 

positively, finally convenient sampling was used to gather data. The data for this study was 

gathered from 2016-17. One hundred teachers were asked whether they have successfully 

gone through at least one MOOC and only 32 responded positively and filled out the 

questionnaire.  

The results have been presented question by question where it was important to 

display the options given to the respondents. For the 5-point Likert scale items from strongly 

disagree to strongly agree descriptive statistics have been used to validate data and interpret 

results. Co-relation has been applied to further validate the results to see the relationship of 

MOOCs effectiveness on the overall improvement of the various aspects mentioned in the 

questionnaire.  

Results 

The first part of the survey collected demographic details of the participants which are 

given below (Table1). 

Table 1.Demographic Details of the Participants 

Age 

21-30 18 56.3% 

31-40 12 37.5% 

41-50 2 6.3% 

51-60 0 0 

Qualification 

Masters 7 21.9% 

M Phil 21 65.6% 

PhD 4 12.5% 

Other 0  

Professional Status 

Lecturer 18 56.3% 

Assistant 8 25% 
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Professor 

Associate 

Professor 

2 6.3% 

Professor 0 0 

School Teacher 2 6.3% 

Other 2 6.3% 

Gender 

Male 14 43.8% 

Female 18 56.3% 

Province   

Punjab 26 83.9% 

KP 2 6.5% 

Sindh 2 6.5% 

Balochistan 1 3.2% 

 

The demographic details show that the majority was that of females, belonging to the 

province of Punjab, with the qualification of M.Phil which is the second highest degree after 

Ph.D in Pakistan. Most of them fell between the age group 21-30 and were lecturers i.e., in 

the early years of their career. 

The second part of the survey collected participants’ opinions about MOOCs 

experience with particular reference to improvement in English as a Second Language (ESL) 

and their professional development in this regard. The reliability of the questionnaire was 

0.830 (Table 2). 

Table 2. Reliability Statistics 

 

Cronbach’s Alpha N of Items 

.830 17 

 

 

The first question investigated the number of MOOCs attended. The graph below 

displays the results (Figure 1). 
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Figure 1. Number of MOOCs Attended 

 

 

The results display that most of the participants attended fewer than 10 MOOCs. 

Question 2 probed how the participants got to know about MOOCs. The graph below 

displays the results (Figure 2). 

 

 

 

 
Figure 2: How Respondents Were Introduced to MOOCs 

 

The results show that most of the participants got to know about the MOOCs either 

from a friend or through Facebook posts. 

Question 3 investigated the participants’ knowledge about the difference between c 

and x MOOCs. The graph below displays the results (Figure 3). 
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Figure 3: Familiarity with the Difference Between C and X MOOCs 

 

The results show that most respondents were not aware of the difference. 

Question 4 asked respondents to state the difference between C and X MOOCs. The 

graph below displays the results (Figure 4). 

 

 

 
 

Figure 4: Exact Difference Between C and X MOOCs 

 

Only one respondent knew the difference as shown in the graph. 

Question 5 asked about respondents’ areas of interest for attending MOOCs. The 

graph below displays the results (Figure 5). 
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Figure 5. Areas of MOOCs 

The results show mixed opinions with most of the participants of linguistics area (34 

%) closely followed by ELT (33%). Nineteen percent (19%) chose writing and 12 % 

literature MOOCs to be attended. 

Question 6 probed about skill improvement by MOOCs. The graph below displays the 

results (Figure 6). 

 

 

Figure 6. Reported Improvement of Skills 

The results show improvement in all areas with writing at top with 24% of teachers 

mentioning that skill. 

22
34%

8
12%

21
33%

12
19%

1
2%

Which areas have you attended 
MOOCs on?

Linguistics

Literature

ELT

Writing

Other

24
22%

27
24%

19
17%

22
20%

18
16%

1
1%

Which skill do you think MOOCs 
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Reading

Writing

Speaking

Listening

Teaching

Other
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Question 7 asked about the improvement of teaching skills in particular. The graph 

below displays the results (Figure 7). 

 

 

Figure 7. Reported Teaching Skills Improvement 

The results show improvement in all areas with minor differences. Twenty nine (29 

%) mentioned lesson planning, 25 percent test item writing, 23 % curriculum development 

and 22% class management.  

Question 8 asked about the most useful aspect of MOOCs. The graph below displays 

the results (Figure 8). 

 

 

Figure 8. Most Useful Aspects of MOOCs as Reported by Respondents 
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The results show that the participants found all areas useful but videos were found to 

be particularly useful as 20% of participants mentioned them. Sixteen percent (16%) 

mentioned audio lectures, 15% assignments, 15% quizzes, 1 % PPTs, 11% handouts, and 

10% the teacher as the most helpful component. 

Question 9 asked about the best MOOCs platform. The graph below displays the 

results (Figure 9). 

 

 

Figure 9. The Reported Best MOOCs Platform 

Coursera was the most familiar site with 44% choices. Nineteen percent (19%) chose 

Futurelearn, 15% Edx, 15% Linguistic Campus, and 7% Alison courses. 

The next round of questions was purely quantitative and a 5-point Likert scale was 

used. The descriptive statistics have been given below (Table 3).  

 

Table 3. Descriptive Statistics of Questionnaire Items 

 

 N Minimum Maximum Mean Std. Deviation 

MOOCs are better than 

Pakistani classroom 

lectures 

32 1 5 4.13 .907 

MOOCs helped me 

improve ESL teaching. 
32 3 5 4.10 .700 

MOOCs helped me 

improve English 

reading skill. 

32 3 5 4.00 .718 

31
44%

10
14%

13
19%

10
14%

5
7%

1
2%

Which MOOCs site did you find the 
most useful for English teachers?

Coursera

Edex

Futurelearn

Linguistic Campus

Alison Courses

Other
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MOOCs helped me 

improve English 

writing skill. 

32 3 5 4.03 .706 

MOOCs helped me 

improve English 

speaking skill. 

32 2 5 3.91 .818 

MOOCs helped me 

improve English 

listening skill. 

32 3 5 4.00 .775 

MOOCs should be 

launched by Pakistani 

Universities too. 

32 3 5 4.22 .659 

MOOCs should be 

recommended to 

English language 

students 

32 3 5 4.22 .706 

MOOCs are great help 

for keeping oneself up 

to date to the latest 

ELT knowledge. 

32 3 5 4.25 .672 

Valid N (listwise) 32     

 

The descriptive statistics show that MOOCs helped teachers in improving their 

language as well as teaching skills.  

To further validate the results co relation was determined through the use of SPSS. 

Below is the description. 

Table 4. Pearson Correlation 

 

MOOCs 

are better 

than 

Pakistani 

classroom 

lectures 

MOOCs 

helped 

me 

improve 

my 

reading 

skill. 

MOOCs 

helped 

me 

improve 

my 

writing 

skill. 

MOOCs 

helped 

me 

improve 

my 

speaking 

skill. 

MOOCs 

helped 

me 

improve 

my 

listening 

skill. 

MOOCs 

should be 

launched by 

Pakistani 

Universities 

too. 

MOOCs 

should be 

recommended 

to English 

language 

students 

MOOCs are 

great help 

for keeping 

oneself up 

to date to 

the latest 

knowledge. 

MOOCs 

helped 

me 

improve 

my 

teaching. 

Pearson 

Correlation 
.497** .533** .784** .704** .843** .735** .714** .528** 

Sig. (2-

tailed) 
.004 .002 .000 .000 .000 .000 .000 .002 

N 32 32 32 32 32 32 32 32 
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H0:  Moocs do not help improve teaching English as a second language 

H1: Moocs help improve teaching English as a second language 

 

As the Sig values are less than level of significance 0.05 so we can say that the null 

hypothesis is rejected and alternative hypothesis is accepted. 

 

Discussion 

The professional status of the respondents reveals that most of them were highly 

qualified disseminating education at a higher level. The age group of the majority reflects the 

early career aspiring time period wherein one is in dire need of professional capacity building 

as well as has the motivation and energy for that too. Therefore MOOCs as a disruptive 

educational training platform can be extremely helpful as well as attractive for them. The 

majority of the respondents had attended less than 10 MOOCs, only three had attended more 

than 10 and one more than 20. Majority of them were introduced by a friend/colleague/ 

teacher and only two came across while surfing net and one got to know via the social 

medium of Facebook. This reflects that MOOCs were found quite helpful therefore 

recommended to others. Except one of the participants, none of them was aware of the 

different types of MOOCs, which shows that MOOCs as innovative disruptive educational 

practice were not the interest but learning through them got positive response. The 

participants don’t seem to be much interested in what MOOCs are, how they started, what 

was the rationale behind them etc. They got introduced to them as free courses and found 

them good. Therefore, it can be concluded that they are the popular discourse so far 

disseminated through in person communication and it’s only after attending them completely 

that teachers can formulate some opinion about them. The meta-learning about MOOCs was 

quite unsatisfactory. One of the reasons for this could be that MOOCs are more researched by 

e-learning domains.  

As far as the domains of linguistics, English language teaching and English literature 

are concerned, most of the participants found linguistics and ELT MOOCs helpful. There can 

be three reasons for less participation by literature teachers, one the interest level of the 

participants for updating knowledge, second the lack of availability of good MOOCs in 

English literature and third less technology use by literature teachers in the classrooms.  

Moreover, the frequency of general English language improvement MOOCs is a major 

reason to interest teacher from the domains of linguistics and ELT. The digital humanities are 



 

 

SiSAL Journal Vol. 9, No. 1, March 2018, 33-54. 
 

 49 

still to be popularized in Pakistan and most of the literature teachers are not technology savvy 

or at least not following MOOCs. 

As far as the response to skill improvement is concerned, the respondents felt that 

writing skill was all the more improved followed by speaking, reading and listening and 

teaching respectively. It is pertinent to mention here that English is a second language even 

for teachers in Pakistan. The most popular variety of English being used in the classrooms is 

Pakistani English. In many instances even bilingualism is also very common as teachers code 

mix and code switch from English to Urdu and vice versa. As teachers are a product of the 

same system, their professional development does not mean the improvement of teaching 

skill set, it also refers to further improvement in four strands of English language. The 

MOOCs gave exposure to their ears for native spoken English as well to authentic reading 

material and cross check of written English by multiple nationals. The results explicitly 

convey that the four basic language skills of the second language teachers required serious 

improvement which automatically led to the general improvement of teaching skills.  

The opinions about teaching skill set improvement reflect that MOOCs improved 

their lesson planning and assessment question writing skills followed by class management 

skills and curriculum development. As most of the university teachers in Pakistan begin 

teaching without a professional training, MOOCs turn out to be free teacher training sources. 

The presentation of lesson plans and test items developed metacognition in teachers about 

how to devise instructional design for their classroom. The respondents found all aspects of 

MOOCs helpful with videos and quizzes on top followed by audio, assignments, PPTs and 

handouts. The teachers learnt about planning lessons, designing assessment, selecting and 

managing resources. Coursera was the most used platform by this small sample size followed 

by Linguistic Campus, Future Learn and Edx. This also reflects the presence of reasonable 

number of subject specific courses on at least some platforms. Course presentation could be 

another reason for liking Coursera all the more.  

Overall, there was a strong agreement that MOOCs’ instructional design was far 

better than Pakistani classroom teaching in the domains of ELT/Linguistics/Literature as they 

were interactive. Although assessment was mostly quiz based, the immediate feedback was 

appreciated. The teachers could also download videos and lecture notes for future use. Above 

all the respondents found much higher concept clarity than in Pakistani classrooms as they 

found MOOCs more organized because of carefully and appropriately selected presentation 

and reading materials. They also got an exposure to native teacher/teaching which was found 

helpful.  Most of them strongly agreed about the improvement of language and teaching skills 
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as they kept them updated about latest development in their domain knowledge. They also 

recommended the introduction of MOOCs to all students, its integration in the classrooms as 

well as attempts by Pakistani universities to launch Pakistani MOOCs as well. 

The most interesting aspect of the research was that the respondents highlighted some 

weaknesses of the MOOCs. Assessment methods based on quizzes and peer assessment were 

criticized. The due dates or hard deadlines were not liked. The variation in time zone created 

problems along with the bandwidth issue of their internet connections. They also found no 

direct interaction with teacher as a major weakness of MOOCs. These points reflect the need 

to improve the instructional design of MOOCs from teachers’ professional development 

perspective. 

The best part was the respondents’ inspiration to introduce their students to MOOCs 

and use the MOOCs in the classroom. This may eventually lead to blended or flipped 

classroom of which teachers are not still aware. The respondents were imaginative enough to 

respond positively to the question that Pakistani universities should also jump into developing 

MOOCs. 

Conclusion 

The study is significant enough as it traces the level of awareness about MOOCs and 

thereby the frequency of attending them by English language/literature university teachers of 

Pakistan. Although it is a small scale study limited to one domain, the results can be 

generalized to many other subjects as the general awareness level of MOOCs is more or less 

the same and from a professional development point of view more motivation to attend 

MOOCs is required. For English language/literature university teachers of Pakistan, it is 

important to have a native exposure for improving integrated skills as well as teaching skills. 

This would help them impart better knowledge in their classroom through a better set of 

instructional design. They can also introduce their students to MOOCs as well as make them 

a part of their face to face classrooms for blended learning. Students can use MOOCs when 

they are inside or away from their campus as in flipped classrooms, and discuss the learning 

from MOOCs with their peers and teachers in the classroom (Manning et al., 2014). Teachers 

can also incorporate a MOOC or use material from various MOOCs in their classes (Bruff, 

Fisher, McEwen, & Smith, 2013). MOOCs can turn out to be free teacher training programs 

of high quality as the current options for ELT trainings are either by Higher Education 

Commission (HEC) or British Council and Directorate of Staff Development (DSD) which 

are either paid or based on nominations’ tedious procedure. Teachers’ must have intrinsic 
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motivation to make use of MOOCs whether they are popularized by any such funding 

agencies or not. 

The study calls for future research, for example, seeking students and teachers’ 

perceptions about MOOCS in other disciplines, the suitability and need of developing 

Pakistani MOOCs with national flavour, the cultural sensitivity of available MOOCs for all 

countries and in particular Pakistan. Experimental studies about the effectiveness of blended 

learning or a flipped classroom by using MOOCs inside or outside the classroom should also 

take place to measure the improvement in English language right away. The design aspect of 

professional development MOOCs is not a much researched area (Vivian, Falkner & Falkner, 

2014), so more research needs to be conducted in this area too. 

Limitations of the Study 

The study includes few participants and although the data collection was aimed to be 

simple random sampling, when people were asked about their awareness about MOOCs, the 

response rate was very low. Initially the sample size was to be selected from the universities 

but due to the low response all English teachers i.e., universities and colleges were selected 

for convenience sampling. Moreover, literature courses were also made a part of the study. 

With an increase in the number of TEFL/ TESOL MOOCs paid specializations by Coursera 

and increase in English language courses by Futurelearn in 2016, another study with large 

data set should be conducted. However, the researcher believes that results for English 

language teachers can be generalized as MOOCs have been viewed very positively. Also with 

the introduction of a paid feature, motivation for attending MOOCs would remain low. 

However, more awareness about MOOCs and measures to enhance motivation for constant 

capacity building through MOOCs is required. 
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